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 Recent research research in England found 
that teachers in an Assessment for Learning 
project often reflected what they called the 
“letter” of AfL, focusing on the surface 
techniques, rather than the “spirit”, based 
on a deep understanding of the principles 
underlying the practices. Only about 20 
percent of the teachers in this “Learning 
How to Learn” study were using AfL in ways 
that were designed to help students develop 
as learners.  





 Assessment for learning 
 Assessment as learning 
 Assessment of learning 
 Balance and Tensions in Assessment 

Purposes 



FOR OF 

FOR AS OF 



“Assessment for learning is 
any assessment for which 
the first priority in its design 
and practice is to  help 
teachers promote students’ 
learning.   

 Earl, 2003 



“Assessment as learning is a 
metacognitive process in which 
students take ownership for 
improving their own learning.  It 
involves students setting 
learning goals as well as 
monitoring, reflecting upon, and 
adjusting their own learning, 
often in response to feedback 
from the teacher and their 
peers.”  
Earl, 2003 

 



Assessment of learning is 
assessment used to 
confirm what students 
know, to demonstrate 
whether or not the students 
have met the standards 
and/or show how they are 
placed in relation to others. 
   
Earl, 2003 



• People come to learning with 
preconceptions about how the world 
works.  If their initial understanding is not 
engaged, they may fail to grasp the new 
concepts and information that are taught 
or may learn them superficially and 
revert to their preconceptions in real 
situations. 



 Prior Knowledge 

 Preconceptions 

 Misconceptions 

 The “Case of the Pool Table” 



•  To develop competence in an area of inquiry, 
people must: 
•  have a deep foundation of factual knowledge 
•  understand facts and ideas in the context of a 

conceptual framework 
•  organize knowledge in ways that facilitate 

retrieval and application 



 Curriculum As Visible Targets For 
Learning   

 Plan Learning; Plan Assessment and 
Expect the Unexpected   

 Differentiation 

 "The Case of The Literacy Hour"   



 
 Emergent                                                                           Proficient 

 

No 
practical 
experience. 
Dependent 
on rules. 

Expects 
definitive 
answers. 
Some 
recognition 
of patterns. 
Limited 
experience. 
Still relies 
on rules. 

Analytical. 
Locates and 
considers 
possible 
patterns.  
Has 
internalized 
the key 
dimensions 
so that they 
are 
automatic. 

Uses 
analysis and 
synthesis. 
Sees the 
whole rather 
than aspects. 
Looks for 
links and 
patterns. 
Adjusts to 
adapt to the 
context. 

Understands the 
context. Has a 
holistic grasp of 
relationships. 
Considers 
alternatives in an 
iterative way and 
integrates ideas 
into efficient 
solutions. 
Solves problems 
and makes 
ongoing 
adaptations 
automatically. 



•    
 “Metacognitive” 

or reflective 
opportunities 
help people take 
control of their 
own learning by 
defining learning 
goals and 
monitoring their 
own progress in 
achieving them. 



 For students to be able to improve, 
they must develop the capacity to 
monitor the quality of their own work 
during actual production.  This in turn 
requires that students possess an 
appreciation of what high quality 
work is, that they have the evaluative 
skill necessary for them to compare 
with some objectivity the quality of 
what they are producing in relation to 
the higher standard, and that they 
develop a store of tactics or moves 
which can be drawn upon to modify 
their own work.   

  Sadler, 1989 



 Human beings can: 
•   reflect on their own thinking processes through 

internal conversations – monitoring their own 
understanding, predicting their performance, 
deciding what else they need to know, organizing 
and reorganizing ideas, checking for consistency 
between different pieces of information and 
drawing analogies that help them advance their 
understanding. 

•  can stand back, monitor activities and make 
significant conscious and deliberate choices 
about their beliefs and their behaviour - learning 
and altering their responses based on new ideas 
or understanding. 
 Perkins, 1995 



  Like all complex learning, self-regulation 
requires years of practice, concentration, 
and coaching.  It does not have a 
beginning and an end but rather 
continues to develop and to be honed 
across disciplines and contexts (Costa, 
2006).  

 And, it doesn’t happen by chance.  If 
students are to become meta-cognitive 
thinkers and problem solvers who can 
bring their talents and their knowledge to 
bear on their decisions and actions, they 
have to develop these skills of self-
assessment and self-adjustment, so that 
they can manage and control their own 
learning. 



 Habits of Mind for Self-Regulated Thinking  
 Examples of “What Good Work Looks 

Like”  (rubrics, exemplars) 
 Real Involvement and Responsibility  

monitor learning) 
 Targeted Feedback (descriptive, direct) 
 Discussion, Challenge and Reflection 

(thinking together) 
 Practice, Practice, Practice 
 An Environment of Emotional Safety 



 Changing Minds 
•  Schools are for learning 
•  Assessment has a significant role of learning 

 Changing Practices 
•  Learning at the core 
•  Professional Learning that includes inquiry, 

reflection, pedagogical content knowledge 
•  Teaching each student “just in time” to 

maximise learning and minimise 
misconceptions 

•  Feedback for learning 
•  Communication to ourselves, to students, to 

parents, to the community 
 



 In a fast changing world, if you can’t 
learn, unlearn and relearn, you’re 
lost. Sustainable and continuous 
learning is a given of the twenty-
first century.                       

 Stoll, Fink and Earl (2003) 



 If you make a change and it feels 
comfortable, you haven’t made a change. 

  Lee Trevino 



 Never doubt that a small group of 
thoughtful and committed citizens can 
change the world.  In fact, it has never 
happened any other way. 

  Margaret Mead  


